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ABSTRACT 
 
The objective of this research is to find out the effect of using Paragraph 
Hamburger Strategy on writing achievements of grade VII students at SMPN 
15 Palu. This research used quasi experimental research design. In selecting 
the sample, the researcher used cluster sampling strategy . The experimental 
group was given the treatment, while the control group was not. Data were 
collected using pretest and posttest. The pretest was used to find out the 
students’ performance in writing descriptive text before getting the treatment 
while the posttest was used to find out the students’ progress as the result of 
the treatment given. In analyzing the data, the researcher used 0.05 level of 
significance and 53 degree of freedom (df). To prove whether the hypothesis 
of this research was accepted or rejected, the researcher used testing 
hypothesis with following criteria. If t- counted is higher than t table, it means 
that the hypothesis is accepted. In contrast, if the t counted is lower than t table, the 
hypothesis would be rejected. The results of the tests show that the mean 
score of the experimental group in the pretest to the posttest increased from 
41 into 62.6 while on the control group descent  from 42 to 40.3. The t-test 
value is 8.7. The result of the data analysis shows that t-counted value (8.7) is 
greater than t-table value (0.221), it means that the hypothesis is accepted. 
Based on the result, the researcher concludes that the use of Hamburger 
Paragraph Strategy has positive effect on the writing achievements of grade 
seven students of SMPN 15 Palu. 
Keywords: Hamburger Paragraph Strategy, Writing Achievements. 
Tujuan dari penelitian ini adalah untuk mengetahui pengaruh dari 
penggunaan strategi paragraf hamburger pada pencapaian menulis terhadap 
siswa tingkat tujuh di SMPN 15 Palu. Penelitian ini menggunakan desain  
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quasy experimental. Kelas eksperimen di berikan perawatan, sedang kelas 
kontrol tidak. Data dikumpulkan menggunakan pretest dan posttest. Pretest 
di gunakan untuk mengetahui prestasi siswa dalam menulis teks deskripsi 
sebelum mendapatkan perawatan sedang posttest di gunakan untuk 
mengetahui kemajuan siswa sebagai hasil dari perawatan yang telah di 
berikan. Dalam menganalisa data, peneliti menggunakan 0.05 tingkat dari 
simbol dan 53 dagree of freedom (df). Untuk membuktikan bahwa hipotesis 
dari penelitian ini dapat diterima atau ditolak, peneliti menggunakan 
hipotesis tes dengan criteria tertentu. Jika t- counted lebih tinggi dari t table , 
hipotesis diterima. Sebaliknya jika t- counted lebih rendah dari t table, hipotesis 
ditolak. Hasil dari test menunjukan bahwa nilai rata-rata dari kelas 
eksperimental dalam pretest ke posttest meningkat dari 41menjadi 62.6 
sedangkan pada kelas kontrol turun dari 42 menjadi 40.3. Nilai t-test adalah 
8.7. Hasil dari analisis data menunjukan bahwa nilai t-counted (8.7) lebih besar 
dari pada nilai t-table (0.221), hal ini berarti bahwa hipotesis berterima. 
Berdasarkan hasil yang diperoleh, peneliti menyimpulkan bahwa 
penggunaan strategi paragraph hamburger mempunyai pengaruh positiv 
pada kemampuan menulis siswa tingkat tujuh di SMPN 15 Palu. 
Kata kunci: strategi paragraph hamburger, kemampuan menulis. 
INTRODUCTION 
 Writing is one of the language skills used to communicate with other people in 
written form. Through his/her writing the writer can tell or share information, ideas, 
messages, experiences and feelings to reader. Writing considered as an activity to express 
the writer’s idea so that the readers can get what is in his/her mind. In other words, writing 
is a process of communication between the writer and the reader. Nation (2009:29) explains 
“writing is an activity that can usefully be prepared for by work in other skills of listening, 
speaking, and reading. This preparation can make it possible for words that have been used 
receptively to come into productive use.” Moreover, Linse and Nunan (2005) state that 
writing is a combination of process and product of discovering ideas, putting them on paper 
and working them until they are presented in manner that is polished and comprehensible to 
readers. Thus, writing is a process to communicate or to deliver our idea in written form. 
 A good writing needs writing process. The essential writing will need a long 
process. According to Richard (2013), “Experiences in school leave some people with the 
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impression that good writing simply means writing that contains no bad mistakes that is, no 
errors of grammar, punctuation or spelling. In fact, good writing is much more than just 
correct writing. It is writing that responds to the interests and needs of the readers and 
reflects the writer's personality and individuality.” So, good writing is not only how to write 
without any mistakes at all, but it is about response to the interest and what are the readers 
needed. Writing also shows the writers personality.  
Good writing in any languages involves knowledge of the convention of written 
discourse in culture as well as the achievement to choose the precise words that convey its 
meaning. Hyland (2009:23) states “the process of good writing is highly individual and 
writing strategies are thus not easy to examine, this tend to be situation where students are 
required to verbalize their mental processes which can be both conscious and unconscious 
and hard to recognize all in all.” Therefore, to write an interesting text and good paragraph, 
it should be started with knowing what a paragraph is. A paragraph is a series of related 
sentences developing a central idea, called the topic. Try to think about paragraphs in terms 
of thematic unity: a paragraph is a sentence or a group of sentences that supports one 
central, unified idea! Paragraphs add one idea at a time to your broader argument. 
The most important terms in paragraph are unity and coherence. The unity means 
sentences in a paragraph should be state in one topic sentence. In other words, all of the 
sentences stick together in the topic sentence. Coherence, on the other hand, plays an 
important role in writing. It makes a paragraph read well. Every coherent paragraph 
contains smoothly-connected ideas. To achieve coherence, the writer needs to use some 
transitions, such as however, although, finally, and nevertheless. 
In writing, the writers do not only put down graphic form on a piece of paper but 
they need to know and master the writing components that help them produce a good 
writing. In order to make a good writing, we need to recognize the component of writing 
skill such as content, forms, grammar, vocabulary, and mechanics (punctuation and 
capitalization). Grammar is how to construct sentence which has clear meaning. Thornbury 
(1999:13) defines, “Grammar is a description of the rules for forming sentences, including 
an account of the meanings that these forms convey.” It means grammar is how to make 
sentences which have clear meaning, and to do ease readers understand. By using good 
grammar, we are able to make grammatically correct and meaningful sentences. Then, 
vocabulary is a total number of words in language that have important role in order to 
master the English language. Richards and Renandya (2002:255) explain, “Vocabulary is 
E-Journal of English Language Teaching Society (ELTS) Vol.   No.   4 
  
core component of language proficiency and provides much of the basis for how well 
learners speak, listen, read, and write.” Moreover, mechanics is one component that should 
be concerned when writing a text. It consists of punctuation, capitalization, and spelling. 
Having known mechanics, students are able to make a good writing because they know how 
to decide correct punctuation and how to use capitalization or spelling in writing sentences. 
Celce-Murcia (2001) states that there are three goals of mechanics which are to enhance 
students or learners letter recognition, to practice sounds–spelling correspondences, and to 
help students or learners move from letters and words to meaningful sentences and larger 
unit of discourse. Thus, mechanics will help students or learners to write meaningful 
writing. Spelling is important to be learned because most of writing error is in spelling. 
Crystal (1994) asserts that the key how to understand spelling system is learning about the 
predictable links between spelling and pronunciation. Thus, students who want to 
understand spelling system should learn pronunciation because spelling and pronunciation 
have a relation. Bailey (2003) asserts that capitalization should be used for the first word in 
a sentence, names of organizations, days, months, nationality words, name of people, name 
of place, and title. It means that capitalization is used when we write the first letter of name, 
the first word in a sentence, a title, a country, a nationality words, days, months, name of 
place, and name of organization,  Punctuation is important to be concerned when we write a 
text because it will clarify the messages that will be delivered. Fowler (2006:82) states, 
“Punctuation is a vital element construction, clarifying the sense, and displaying 
grammatical structure.” It means punctuation should be placed correctly in order to clarify 
the sense of writing and display the grammatical structure. With sufficient knowledge in 
mechanics, students are able to make a good writing because they can decide correct 
punctuation and how to use capitalization or spelling in sentences. Generally, students still 
ignore on rules of mechanics when they write a paragraph because they do not pay attention 
to them. Knowing writing mechanics is important because it will make a good writing. 
 In relation to the importance of writing skills above, the government set basic 
competence for grade seven students as stated in school-based curriculum 2006 that the 
students are expected to be able to write a short and simple descriptive text relates to 
people, things, and places using appropriate generic structure and language feature of the 
text with minimum criteria of mastery learning set by the school. However, from 
information gathered through interview with an English teacher of grade seven at SMPN 15. 
Palu on January 2017, it was found that the students could not fulfill what is expected in the 
curriculum. They, so to speak, could not produce a good piece of writing. Furthermore, they 
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got off-task when the teacher assigned them to write. All this happened because the students 
neither had idea what to write nor to arrange their sentences into paragraphs.  
      In order to overcome the problem, the students need to practice a lot and the teacher 
should provide them with an appropriate teaching strategy. For that reason, the researcher 
decided to apply Paragraph Hamburger Strategy during her research. This strategy was 
chosen because Paragraph Hamburger Strategy can help students arrange their ideas into a 
cohesive paragraph with an appropriate structure or organization. It indicates how 
information related in each paragraph with a concrete way. By looking at the strength of the 
strategy, the researcher believed that the students problem in writing English paragraphs 
could be solved using this strategy. 
 The "paragraph hamburger strategy" was introduced by Regina Richard in 2008. It 
is a writing organizer that visually outlines the key components of a paragraph. Topic 
sentence, detail sentences, and a closing sentence are the main elements of a good 
paragraph, and each one forms adifferent "piece" of the hamburger. Michelle (2013) states 
that Paragraph Hamburger Strategy is a simple packet that walks students through the steps 
of putting a good paragraph together. Students get to use a graphic organizer, write a rough 
draft, put their editing skills to practice, compare and contrast a very simple paragraph 
(hamburger) to a far more interesting paragraph. As a conclusion, paragraph hamburger 
Strategy is an attractive strategy through the presentation of hamburger’s part as a parable to 
write a paragraph. 
The purpose of this strategy is to help students organize their ideas into a cohesive 
paragraph, show the organization or structure of concepts/ideas. Then it demonstrates in a 
concrete way how information is related. To use as a prewriting strategy for writing 
paragraph persuasive and expository essays. This is particularly useful for social studies 
writing with thesis statements. To help the student sequence the information within a 
passage, she uses her graphic organizer and decides what goes first, second, etc. It is 
important to stress to the student that effective writing is absolutely dependent on good 
organization skills.   
     Furthermore, Rog and Kropp (2004) state that Paragraph Hamburger Strategy can be a 
good starting point for writing activities in the classroom because this strategy promotes 
writing with clarity, style, and flashes of brilliants. They recommend the hamburger concept 
to use in very long paragraphs in which the main idea might have been lost in a mire of 
detail.It is a good strategy to be used to teach a young learner or kids. It motivates students 
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to create such a good writing like a delicious burger. It helps stimulates students ideas in 
writing paragraphs. 
 Hamburger Paragraph Strategy is one kind of writing graphic organizer that teach 
students about the basic components of paragraph by comparing elements of paragraph with 
the elements of hamburger. There are three elements or part of hamburger; they are top bun 
as an opening sentence of paragraph, the patty as the supporting sentence and the last 
bottom bun as the conclusion or the closing sentence of paragraph. This comparison 
automatically will stimulate the students to easily remember the basic element of paragraph. 
It gives a visual model for students in which the model is the picture of hamburger itself.  
The use of Paragrah Hamburger Strategy in teaching writing skills involves several 
procedures. The procedures are as follows. 
1. The teacher talks to the students about what hamburger looks like. 
2. The teacher explains that a paragraph is like a hamburger. The hamburger is made of 
three basic parts: the top bun, the patty, and the bottom bun. A paragraph also consists of 
three basic parts: an opening sentence, a supporting sentence, and a closing sentence. 
3. The teacher asks the students whether her/his burger tastes better when students add 
pickles, lettuce, ketchup, and other condiments. 
4. The teacher distributes a copy of the Hamburger graphic organizer. 
5. Using the graphic organizer, the teacher has the students to write an idea for an opening 
sentence on the top bun. 
6. Next, the students write a supporting sentence on the patty. 
7. The teacher shows the students how to write other supporting details on the lettuce and 
cheese of the graphic organizer. 
8. Lastly, the teacher asks the students to write her/his closing line on the bottom bun. 
9. Once the hamburger graphic organizer is filled in, it is time to write the whole paragraph. 
METHOD 
 The researcher applied quasi experimental research to figure out whether  
Hamburger Paragraph Strategy had impact on the writing skills of grade seven students of 
SMPN 15 Palu in writing descriptive text. The design of this research is proposed by Cohen 
et.al. (2005:214): 
  O1  x O2 
  ---------- 
  O3    O4 
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 Note: 
  O1: pre-test of experimental class 
  O2: post-test of experimental class 
  O3: pre-test of control class 
  O4:post-test of control class 
  X: treatment of experimental class 
  -----------: there was no random of subject 
 
 Two groups were involved in this research. They were experimental group and 
control group. Both groups were administered a pretest and a posttest. However, only the 
experimental group got treatment using Paragraph Hamburger Strategy. The researcher 
taught the control group as well using conventional method. 
 The population of this research is grade seven students of SMPN 15 Palu, which 
consist of nine parallel classes. Each class consists of 20–32 students. So, total population is  
258 students. Then, for the sample she used cluster sampling strategy to make sure that 
every class get the same chance to be selected as the sample.  
 The researcher applied one of the data collection techniques called paper-and-pencil 
method. She used test (pretest and posttest) as the main intrument to collect the data. The 
pretest was given before treatment delivery using Paragraph Hamburger Strategy, while the 
posttest was given after the treatment was delivered. The pretest was administered to both 
experimental and control group students. This test aimed to find out the students’ 
performance in writing descriptive text before getting the treatment using Paragraph 
Hamburger Strategy. The researcher administered the posttest after the treatment was 
completely done. This test was intended to find out the students’ progress as the result of 
the treatment given. 
FINDINGS  
To get the main data, the researcher analyzed the data obtained from the pre-test and 
the post-test that the researcher gives to the experimental and control groups. After 
analyzing the data, the researcher found some differences between them which are used for 
measuring the use of Paragraph Hamburger Strategy on writing achievements of the seven 
grade students at SMPN 15 Palu. 
In this research, the researcher consisted her teaching of 8 meetings. In this research, 
the researcher focused on how the effect of using Paragraph Hamurger Strategy in students 
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writing achievements of the seven grade students’ at SMPN 15 Palu. The researcher 
presented and analysed the pre-test. The result of the pre-test of both groups can be seen in 
the following table. 
Table 1 Students individual scores of the experimental group on the pretest  
No Students 
Name 
Max. 
Score 
Scoring System Raw 
Score 
Student 
score 
Co O G M 
1. ABD 10 1 1 2 2 4 40 
2. AR 10 2 2 2 2 5 50 
3. AI 10 2 1 3 2 5 50 
4. AR 10 2 1 2 1 4 40 
5. AM 10 3 2 1 2 5 50 
6. AA 10 2 1 2 2 4 40 
7. AP 10 1 1 1 2 3 30 
8. BP 10 2 2 2 3 5 50 
9. DHP 10 1 1 2 2 4 40 
10. EEN 10 2 1 2 2 4 40 
11. FK 10 2 2 1 2 4 40 
12. MKU 10 2 2 2 1 5 50 
13. MH 10 3 2 2 2 6 60 
14. MRA 10 2 3 2 1 5 50 
15. MR 10 1 2 1 2 4 40 
16. MS 10 1 2 2 2 4 40 
17. MA 10 1 2 1 2 4 40 
18. MY 10 1 1 1 1 3 30 
19. NI 10 2 2 2 2 5 50 
20. P 10 1 1 1 1 3 30 
21. PK 10 1 2 1 2 4 40 
22. RR 10 2 2 2 1 4 40 
23. RR 10 1 2 1 1 3 30 
24. RPP 10 1 1 1 2 3 30 
25. SM 10 2 2 2 2 5 50 
26. WH 10 1 1 1 2 3 30 
27. Z 10 1 2 1 1 4 40 
28. MH 10 2 1 1 2 3 30 
29. JF 10 1 2 2 3 5 50 
30. FI 10 1 1 1 2 3 30 
TOTAL 123    1230 
 
The table above shows that the highest score obtained by  the students at the 
experimental group on the pre-test was 60, while the lowest score was 25. When the 
minimum criteria of mastery learning applied in this research was the same as that used at 
SMPN 15 Palu ; it was 75. When referring to the criteria, it was found  that none students 
passed the pretest. In other words, all students belonging to experimental group failed on the 
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pretest. After knowing the students individual score, the researcher calculated the mean 
score. She found that the mean score of pre-test of experimental group was 41. 
Table 2 Students individual scores of the control group on the pretest 
No Students 
Name 
Maximum Scoring System Raw 
score 
Standard 
Score 
CO O G M 
1. CI 10 2 1 1 2 4 40 
2. DA 10 2 2 2 1 4 40 
3. FHA 10 2 2 2 2 5 50 
4. FR 10 1 2 3 1 4 40 
5. MA 10 2 3 2 2 6 60 
6. MF 10 2 2 3 2 6 60 
7. MRA 10 2 1 1 1 3 30 
8. MRA 10 3 2 2 2 6 60 
9. MR 10 2 1 1 2 4 40 
10. MRH 10 2 2 1 1 4 40 
11. MF 10 2 2 2 2 5 50 
12. MA 10 1 2 1 1 3 30 
13. MF 10 2 3 1 2 5 50 
14. MRS 10 1 2 1 2 4 40 
15. M 10 2 1 1 1 3 30 
16. NAR 10 2 1 1 2 4 40 
17. NAB 10 2 1 1 2 4 40 
18. OK 10 1 1 2 2 4 40 
19. RDA 10 2 2 2 2 5 50 
20. RF 10 1 1 2 1 4 40 
21. RF 10 2 1 2 2 4 40 
22. SAW 10 1 2 1 2 4 40 
23. SRW 10 1 1 1 1 2 20 
24. SAT 10 2 1 1 2 4 40 
25. RRT 10 2 2 1 1 4 40 
26. SK 10 2 1 1 2 4 40 
27. DSF 10 1 1 2 1 3 30 
28. DJ 10 2 2 2 2 5 50 
29. FA 10 3 1 3 2 6 60 
30. MY 10 2 1 1 1 3 30 
 TOTAL                                                           126          1260 
 
     The table above denote that the highest score obtained by students of the control 
group on pre-test was 60 and the lowest score was 20. Using the same minimum criteria of 
mastery learning of 75, it was noticed that all students did not passed the pretest. Looking 
upon the group results on the pretest, it can be deduced thet the students ability in writing 
descriptive text both in the experimental and the control group was equal. After knowing 
the students individual score, the researcher calculated the mean score. She found that the 
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mean score of pre-test of control group was 42. Moreover, the result of the post-test of both 
groups can be seen in the following table 
Table 3 Student’s individual scores of the experimental group on the posttest 
No Students 
Name 
Max. 
Score 
Scoring System Raw 
Score 
Student 
score 
Co O G M 
1. ABD 10 2 3 3 3 7 70 
2. AR 10 3 3 2 3 7 70 
3. AI 10 4 3 3 4 9 90 
4. AR 10 4 2 3 3 8 80 
5. AM 10 3 3 2 2 6 60 
6. AA 10 4 2 3 3 8 80 
7. AP 10 2 2 2 3 5 50 
8. BP 10 3 2 3 3 7 70 
9. DHP 10 2 3 2 3 6 60 
10. EEN 10 2 2 2 2 5 50 
11. FK 10 2 3 3 4 7 70 
12. MKU 10 2 2 3 3 6 60 
13. MH 10 3 3 1 3 6 60 
14. MRA 10 3 2 2 3 6 60 
15. MR 10 2 2 2 3 5 50 
16. MS 10 2 3 2 2 7 70 
17. MA 10 2 3 3 3 7 70 
18. MY 10 2 2 3 3 6 60 
19. NI 10 2 3 3 2 6 60 
20. P 10 2 2 2 2 5 50 
21. PK 10 2 3 3 2 6 60 
22. RR 10 2 2 2 2 5 50 
23. RR 10 1 2 2 2 4 40 
24. RPP 10 2 3 2 2 6 60 
25. SM 10 3 3 2 1 6 60 
26. WH 10 2 3 2 2 6 60 
27. Z 10 1 2 2 1 4 40 
28. MH 10 4 3 3 4 9 90 
29. JF 10 4 2 3 4 8 80 
30. FI 10 2 2 2 2 5 50 
TOTAL 188 1880 
 
The table above indicates that the highest score achieved by the students of 
experimental group on the post-test was 90, while the lowest score was 40. Furthermore, it 
was found that 5 students got higher score than minimum criteria of mastery learning of 75, 
while the score of the rest 25 students were below the minimum criteria. It means, only 5 
students (16.7%) passed the posttest. After knowing the students individual score, the 
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researcher calculated the mean score. She found that the mean score of posttest of 
experimental group was 62.6. 
 
Table 4 Students individual scores of the control group on posttest 
 
No Students 
Name 
Maximu
m 
Scoring System Raw 
score 
Standard 
Score 
CO O G M 
1. CI 10 2 2 2 2 5 50 
2. DA 10 2 2 2 1 4 40 
3. FHA 10 2 2 2 2 5 50 
4. FR 10 1 2 3 1 4 40 
5. MA 10 2 3 2 2 6 60 
6. MF 10 2 2 3 2 6 60 
7. MRA 10 2 2 2 2 5 50 
8. MRA 10 3 2 2 2 6 60 
9. MR 10 1 2 2 2 4 40 
10. MRH 10 2 2 2 1 4 40 
11. MF 10 2 2 2 2 5 50 
12. MA 10 1 2 2 1 4 40 
13. MF 10 2 3 2 2 6 60 
14. MRS 10 1 2 2 2 4 40 
15. M 10 2 2 2 1 4 40 
16. NAR 10 2 2 2 2 5 50 
17. NAB 10 2 1 2 2 4 40 
18. OK 10 2 2 2 2 5 50 
19. RDA 10 2 2 2 2 5 50 
20. RF 10 1 2 2 1 4 40 
21. RF 10 2 1 2 2 4 40 
22. SAW 10 1 2 2 2 4 40 
23. SRW 10 1 2 2 1 4 40 
24. SAT 10 2 1 1 2 4 40 
25. RRT 10 2 2 2 1 4 40 
26. SK 10 2 2 2 2 5 50 
27. DSF 10 1 2 2 1 4 40 
28. DJ 10 2 2 2 2 5 50 
29. FA 10 3 2 3 2 6 60 
30. MY 10 2 1 2 2 4 40 
TOTAL                                                                                           121          1210 
 
The table above pointed out that the highest score gained by the students of the 
control group the posttest was 60, while the lowest score was 40. Taking the same minimum 
criteria of mastery learning of 75, it was found that no students passed the pretest. In other 
words, the student’s ability in writing descriptive text has not changed at all. After knowing 
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the students individual score, the researcher calculated the mean score. She found that the 
mean score of posttest of experimental group was 40.3. 
The researcher computed the score of deviation and sum square deviation score from 
both groups after gathering all the data of experimental and control groups. The researcher 
found that the score deviation of experimental group was 650 and the square deviation score 
of experimental group was 5217. On the other hand, the score deviation of control group 
was 130 and the square deviation score of control group was 1136.7 After knowing the 
score, the researcher calculated the mean score deviation and sum square deviation of both 
experimental and control group.  Where the mean score deviation in experimental group 
was 21.67 and the sum square deviation score was 5217 while the mean score deviation of 
control group was 4.3 and the sum square deviation score was 1136.7. 
After analyzing the data, the researcher got that the value of tcounted is 8.7. Next, the 
researcher tested the tcounted with the table by using the level of significance 0.05. The 
researcher found that the value of the ttable is 0.221. Thus, the researcher tested the 
hypothesis of the research by comparing the values of tcounted and ttable. The value of tcounted 
was 8.7 while the ttable 0.221. Based on that result, the researcher concluded that hypothesis 
of this research is accepted because the value of tcounted was higher than the value of ttable. It 
means that the use of Hamburger Paragraph Strategy has positive impact on the writing 
achievements of grade seven students of SMPN 15 Palu. 
DISCUSSION 
 The researcher started her study from an assumption that the writing ability of grade 
seven students of SMPN 15 Palu was poor. The assumption was made after she interviewed 
the English teacher. From the interview she got information that the students were not able 
to produce a good piece of writing yet. They also had off-task behavior whenever assigning 
to write. For that reason, she intended to use a strategy that can help solve the student’s 
problem, she applied Paragraph Hamburger Strategy. This strategy was a new kind of 
strategy for the teacher and the students. They were  never hear the strategy before. To carry 
out the research, she used a quasy experimental research to improve the student’s writing 
ability especially in writing descriptive text through Hamburger Paragraph Strategy. In 
other words, this research aimed at finding out the effect of Paragraph Hamburger Strategy 
on writing skills achievement of grade seven students at SMPN 15 Palu.  
     In order to confirm the researcher’s assumption about student’s ability to write 
descriptive text, she administered a pretest to both experimental and control groups on 21 
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April 2017. The result showed that students of both groups are not manage to achieve the 
minimum criteria mastery learning of 75 as used at SMPN 15 Palu. Based on the finding on 
the pretest, she conducted six time treatment as described below. 
     The first time the researcher taught both groups was really hard and challenging. The 
students not only paid no attention, but they also did not want to get involved in the process 
of teaching and learning. Especially the boys, they preferred staying in canteen than 
participating activity in-class activities. However, the researcher did not give up on them. 
She persuaded other students in the classroom that she got something interesting to share 
with them. Her strategy worked. The active students persuaded the off-task students to join 
her class in the next meeting. Because not all students participated in classroom activity, the 
researcher decided to put off a depth discussion of her teaching technique ( Paragraph 
Hamburger Strategy) and topic to teach ( writing descriptive). 
     The real teaching began at the 2nd meeting. The researcher asked some preview questions 
to get into the topic that was going to discuss. She then explained about descriptive text; the 
generic structure and the language feature, through examples. Next, she explained about 
Paragraph Hamburger Strategy and how it’s working in writing a descriptive paragraph. She 
further explained the descriptive paragraph can be like a hamburger, where the top bun is 
identification, supporting sentences in the patty, and description is on the bottom bun. She 
asked the students to imagine that the hamburger would be tasty when they added pickles, 
lettuce, ketchup, and other condiments. At first, many students did not get the point of the 
descriptive text. So, she provided them a hamburger graphic organizer that labeled with 
identification and description. She asked them to write an idea as opening sentence based on 
the topic given ( topic sentence) on the top bun using the identification part in graphic 
organizer. Then, she assigned them to write a supporting sentence on the patty, let them use 
other supporting details as a lettuce and cheese on the graphic. Next, she asked them to 
fulfill the bottom bun part with the description at the closing line, and when all parts of 
graphic organizer were filled in; she told them to transfer the sentences into a paragraph. 
The steps seemed to be effective as the students could already recognize the descriptive 
text: its generic structure and the language feature. 
     At the 3rd meeting the researcher prepared and brought a real big hamburger to help the 
students understand about the working of the Paragraph Hamburger Strategy.  She started 
the treatment by asking the students some questions relating to descriptive text. At the day, 
the class seemed to be different. The students were more active and enthusiastic in learning. 
The researcher handed them the hamburger graphic organizer to be filled by the students. 
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She asked some warming-up questions to lead students to the topic. She told the students to 
turn their work, so she could read, correct and give them some feedback. In sum, the idea of 
presenting the real hamburger was a great helpful. 
     The 4th-7th meetings the treatment procedure was monotonous. She asked the students 
some preview questions to help them making a connection between their prior knowledge 
and the topic was being discussed. Then, she assigned them to write a descriptive text based 
on the topic. They kept filling out the hamburger graphic organizer before transferring their 
sentences into a descriptive text was much improved. 
     Finally, the researcher administered a posttest at the 8th meeting. This test was intended 
to find out the students progress in writing descriptive text. The result showed that from 30 
students of the experimental group, five students got score above the minimum criteria of 
mastery learning, six students got score of 70, eleven students got score of 60, six students 
got score of 50, and the rest got score of 40. When referring to the minimum mastery 
learning criteria of 75, the percentage of student’s achievement in writing descriptive text 
achieved 16.7%. In other words, using paragraph hamburger strategy is quite effective for 
improving student’s ability to write descriptive text. 
CONCLUSION 
Referring to the research findings in previous chapter IV, the researcher concludes 
that using Paragraph Hamburger Strategy has positive effect on writing achievements of 
grade seven students at SMPN 15 Palu in descriptive text. Paragraph Hamburger Strategy 
makes the process of writing less complicated for students. It helps the students with the 
process of brainstorming and getting thoughts on paper. It also helps reduce the students 
missbehavior. In short, Paragraph Hamburger Strategy is effective for teaching and 
classsroom management. 
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